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ABSTRACT

A MODEL RESOURCE GUIDE FOR JR. HIGH CLASSROOM TEACHERS TO
SUPPORT STUDENTS WITH LEARN1NG DIFFICULTIES IN THE AREA OF
READING
By
Amy Lynn Low

June,2002

The need for reading strategies in the general education classroom was studied.
Research showed that students who struggled with reading, including students with
learning disabilities, benefited when content area teachers, not just Language Arts
teachers, implemented specific and effective reading strategies into their curriculum. The
results also demonstrated a need for teacher resources in the area of reading strategy
application. This project is a simple and effective tool that all teachers can use in their
classrooms based on current related research.
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CHAPTER ONE

BACKGROUND OF THE PROJECT
Introduction

"Today' s classrooms are heterogeneous and teachers are expected to address a
wide range of individual differences in cognitive, academic, and behavioral
development. Unfortunately, many regular classroom teachers have not been
trained to accommodate different students' learning needs ... " (Lyon, Fletcher,
Shaywitz, Shulte, & Olson 1998, pg. 268-9)
As stated by the authors in the above statement, one of the challenges in preparing
students today in schools was the limited or inadequate teacher training and
unpreparedness to teach reading to a diverse population of students with a
wide range of abilities. Further, they emphasized this statement by saying the following:
"Our research has taught us that almost all children can read if taught by
appropriate methods, but clearly many students are not receiving appropriate
instruction for their reading needs. Much evidence showed that teachers are not
trained to address individual learning differences in general and specifically are
not prepared to teach reading to students who arrive in their classrooms from
highly diverse backgrounds and a range of initial abilities." (Lyon, et. al., 1998.
pg.280)
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According to Burnette, (2000) Due to increase diversity in the classroom, which
represents several ability levels, teachers need to know the best ways in which to
organize their classrooms. Several researchers have contended that to enhance teaching
and learning, in the classroom, teachers need strategies that they can give to students to
help them with the content presented to them in their classrooms. Specific strategies in
comprehension fluency, and vocabulary have been shown to be the highest areas of need
(Allinder, 2000; Bryant, Ugel, Thompson, & Harniff, 1999; Jitandra, 2000; Williams,
2000).

Purpose of the Project

The purpose of the project was to develop a model resource guide for
Junior High classroom teachers to support students with learning difficulties in the area
of reading. To accomplish this purpose a review of related literature and research was
conducted. Additional information from selected sources was obtained and analyzed.

Limitations of the Project

For the purpose of this project it was necessary to establish the following
limitations:
Scope: The model reading resource guide for students with learning difficulties was
designed for use in grades seven-nine by selected public school districts.
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Research: The review of literature was limited primarily to research conducted within the
last ten (10) years. Related information from selected sources was limited to information
obtained from six (6) public junior high schools.
Target Population: The model reading resource guide for students with learning
difficulties was designed for use in grades 7-9.

Definition of Terms

Significant terms used in the context of this study have been defined as follows:
1. Comprehension: The act of thinking and constructing meaning before, during
and after reading by integrating information from the author with the reader's
background knowledge. (Snider, 1998, 88)
2. Content-area Reading: Students reading and comprehending expository text in
a variety of academic disciplines and demonstrating their knowledge of subject
matter through various assessment activities. (Bryant,et. al. , 1998,297)
3. Fluency: The ability to read orally in a smooth and effortless manor (Clark,
1995).
4. Learning Disability: Students who are no less intelligent than their nondisabled
peers, yet have learning problems in school, especially in the are of reading,
writing and/or math (Hallahan & Kauffman, 1994, 160).
5. Peer Grouping: A strategy that requires collaborative learning as groups of
students read and digest the text (Billmeyer & Barton, 1998).
6. Word Identification: Decoding multisyllabic words ( Bryant, et. al. 1999, 301).

CHAPTER TWO
A REVIEW OF RELATED LITERATURE AND
INFORMATION OBTAINED FROM SELECTED SOURCES

Introduction

The review of research, literature and infonnation summarized in Chapter two has
been organized in the following manner and addresses:
1. Current Research in Reading Strategies
a. Need for Teacher Resources
b. Comprehension Strategies
c. Fluency Strategies
d. Vocabulary Strategies
2. Summary of Information Obtained from Selected Sources
3. Summary
Data current with the last ten (10) years were identified through Educational
Resources Information Center (ERIC), Academic Search Elite, and Internet computer
search. Additionally, resources selected from schools were obtained and analyzed.

Current Research in Reading Strategies
"Previous theories of learning held that learning was essentially a matter of
responding to infonnation provided by an outside source, like a teacher or textbook.
Reading was considered a passive activity as well, involving little more than
5
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decoding words on the page. Cognitive psychologists now maintain that learning is
thinking-the active construction of meaning by the learner." (Billmeyer & Barton,
1998. pg. 68)
The previous authors stated that reading is an active process, which requires more

th,m scanning over words on a page and memorizing the written information. Research
has shown that students who are able to make connections to information they already
know will gain meaning from the text and retain the information for a longer period of
time. This idea is referred to as activating prior knowledge (Christen and Murphey, 1991;
Rayburn, Darch, & Evans, 1999; Sears, Carpenter, & Burnstein, 1994).
Quatroche (1999) indicated that most children learned to read and continued to grow
in this skill. Furthermore, there was also a group of students who struggled with reading,
which presented challenges and implications to classroom teachers in today's schools.
Research shows that strategy instruction is considered and important component of
reading instruction (Swanson, 2002).
Williams (2000) emphasized the need for students with difficulties to learn strategies
and stated the following: "Although students with learning disabilities may have the
ability to process information, they do so with great inefficiency. It is not atypical for
students with learning disabilities to be unaware of basic reading strategies that good
readers use as a matter of course, such as re-reading passages they don't understand."(14)
Specifically, students with learning disabilities needed explicit, rule-based instruction
(strategies) to fully comprehend inferential information in narrative texts (Rabren, Darch,

& Eaves, 1999). Content -area reading instructional strategies were necessary for the
struggling reader as demonstrated by the following:
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" For students with reading disabilities who receive, science, history, and social studies
instruction in the general education classroom and who continue to demonstrate
difficulties with early reading skills, content-area reading is overwhelmingly difficult,
because they lack the characteristic strategies and skills needed to succeed in textbook
based instruction compared to their typically achieving peers." (Bryant, Ugel, Thompson
& Hamoff, 1999, pg. 295)

Need for Teacher Resources

"Leaming to read is a complex process. Most children learn to read and continue to
grow in their master of this process. However, there continues to be a group of
children for whom learning to read is a struggle. This group that continues to struggle
presents a challenge to our schools. The development of effective intervention
programs and instructional strategies for the struggling reader or the underachiever in
reading, continues to be a topic of concern." (Quatroche, 1999, pg. 1)
According to the above quotation, the author addressed the arising concern of the
need for strategies for the struggling readers in today's classrooms.
Many struggling readers may have labeled assigrunents "too hard" or "boring"
because they lacked effective reading and self-regulating skills needed to be successful
(Billmeyer and Barton, 1998). The previously mentioned authors went on to discuss the
need for giving students strategies in order to help the student become more successful in
their content areas and provide the teacher with the tools to assist students in achieving
successes by stating the following:
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"Because students often resist classroom-reading assignments, teachers may at times
lose confidence in using the textbook. Rather than struggle with unmotivated
students, a teacher may resort to telling the class what they need to know rather than
have them read it. Or, teachers may rely on other media to provide the instruction,
even though they are aware that significant portions of the curriculum need to be
print-based, and that students need to develop and practice effective reading skills in
order to survive in a society that is calling for even higher literacy standards."
(Billmeyer & Barton, 1998, pg. iv)
A need has been demonstrated for students to have reading strategies that help
enhance their learning in content area reading, assist in integrating new information, and
to help them remember what they have read (Bryant, Ugel, Thompson, & Harniff, 1999).
The authors continued to focus on the need for strategies as teacher resources in assisting
student reading instruction by giving the following example:

"Mr. James, a seventh-grade general education social studies teacher, participated in
a teacher discussion group by explaining that students in his class were reading below
grade level had difficulty with content presented in the social studies textbook. Mr.
James, the Special Education teacher, and the English teacher decided to work
collaboratively on strategies to help students tackle the text." ( Bryant, Ugel,
Thompson, & Harniff, 1999, pg. 295)

The International Reading Association's Adolescent Literacy Commission has
identified specific principles for supporting the literacy growth of adolescents.
1.

Provide instruction that builds the desire and skill to read.
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2.

Train all teachers in reading strategies.

3.

Skilled teachers support vocabulary and comprehension development with daily
assistance.

4.

Expert teachers model and apply reading strategies
To successfully reach out to a diversify oflearners requires substantial support.
Although budget-minded critics will argue that such support is costly, they need
to be reminded that an investment in prevention today will eliminate or lessen the
expense of remediation tomorrow. Not surprisingly, educators who receive
substantial help are more effective when carrying out worthwhile innovations that
increase all students' potential for success. This notion of support is vitally
important because students' 'at-riskness' will not disappear and because the
government and educational communify continue to believe in the efficacy of
raising academic standards. (Sanacore, 1997, pg. 2)

Training teachers in strategy instruction has been shown to lead to better teaching
skills along with advanced reading achievement (Burnette, 1999 & Williams, 2000).
With the reauthorization of the Individuals with Disabilities Education Act
(IDEA) in 1997, the classroom has become a more diverse learning environment.
IDEA provided support for educating students with disabilities in the general
education classroom and ensured their right to access the general education
curriculum (Burnette, 1999 & Lyons, et. al. 1998). Burnette (1999) stressed the
need for more teacher support by saying the following:
Increasing diversity in the classroom has presented teachers with the chaJienge of
providing appropriate instruction for all students in their classes, who may
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represents a variety of ability levels and cultures. In contrast to past practices,
more of today's students with disabilities are receiving instruction in the general
education classroom instead of a special education classroom. (pg. 2)

It has been proven through research, that students with disabilities, who are
served in the general clas$room earned higher grades, achieved higher or comparable
scores on standardized tests, committed no more behavioral infractions and attended
more days of school than students who were served in pull-out programs (Rea, 2002).
As a result of the beneficial outcomes, more students were being served in the general
education classroom, adding to the diverse learners of which teachers were to
instruct. The larger the diversity in the classroom, the higher the need was for teacher
training in working with these students to help them be successful.

Comprehension Strategies

The ability to understand text is vital to student success because of the large
amounts of reading they are required to do ( Bryant, U gal, Thompson, & Harniff,
1999). Skilled readers used strategies to aid in comprehension and retention. Specific
and effective reading strategies teachers used to promote reading comprehension in
their classrooms are presented as follows:
1. Give students a purpose for reading (Billmeyer & Barton, 1998, & Bryant,
Ugal, Thompson, & Harniff, 1999).
2. Help them filter important information from less important information
(Bryant, Ugal, Thompson, & Harniff, 1999).

II

3. Use graphic organizers and visual spatial arrangements of information to
show relationships among ideas (Billmeyer & Barton, 1998; Bryant, Ugal,
Thompson, & Harniff, 1999; Smith, 1992).
4. Specific strategies to use before reading:
a. Activate prior knowledge by having students share what they already
know about the topic (Billmeyer & Barton, 1998; Bryant, Ugal,
Thompson, & Hamiff, 1999; Christen & Murphey, 1991; Smith, 1992;
Williams, 2000).
b. Provide pre-reading experience and information (such as videos or
filmstrips) to develop prerequisite knowledge for study (Billmeyer &
Barton, 1998, & Bryant, Ugal, Thompson, & Hamiff, 1999).
c. Ask students to examine physical features of the text (boldface,
headings, illustrations) to make predictions about what they will study
(Billmeyer & Barton, 1998, & Bryant, Ugal, Thompson, & Harniff,
1999).
d. Provide questions for students to consider while they are reading to help
with self-monitoring skills (Billmeyer & Barton, 1998; Bryant, Ugal,
Thompson, & Hamiff, 1999; Williams, 2000).
5.

Specific strategies to use during reading:
a. a. Use self-questioning activities that students can be asked to reflect on
in order to monitor comprehension (Bryant, Ugal, Thompson, & Harniff,
1999 & Williams, 2000).
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b. Produce organizational frameworks to guide their understanding of the
text and improve their ability to work with the information being
presented (Billmeyer & Barton, 1998; Bryant, Ugal, Thompson, &
Hamiff, 1999; Christen & Murphey, 1991; Smith, 1992; Williams,
2000).
c. Summarize portions of the text as they read by identifying main ideas
and paraphrasing key information (Billmeyer & Barton, 1998; Bryant,
Ugal, Thompson, & Harniff, 1999; Jitendra, 2000; & Williams, 2000).
6.

Strategies to use after reading:
a. Reflect on what they learned by answering questions that relate to the
text (Billmeyer & Barton, 1998; Bryant, U gal, Thompson, & Harniff,
1999; Williams, 2000).
b. Discuss responses to the text (Billmeyer & Barton, 1998; Bryant, U gal,
Thompson, & Harniff, 1999).
c. Depict important information through presenting visual representations,
media, and book reviews (Billmeyer & Barton, 1998; Bryant, U gal,
Thompson, & Hamiff, 1999).

7.

Peer tutoring had repeatedly been found an effective method for helping
students with reading difficulties (Billmeyer & Barton, 1998; Bryant, Ugal,
Thompson, & Harniff, 1999; Burnette, 1999; Mathes & Fuches, 1994;
Quatroche, 1999; Smith, 1997; & Williams, 2000).

8.

Small learning groups were a more effective than whole class instruction.
Break students into groups of three to ten (3-10). The process requires teachers
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to plan and organize groups and to adapt instruction, methods, and materials
for small group use (Bryant, Ugal, Thompson, & Harniff, 1999, & Mathes &
Fuches, 1994; Zemelman, Daniels, & Bizar, 1999).

Vocabulary Strategies

Vocabulary knowledge is fundamental to comprehending any text. Often, the
teaching of vocabulary is limited to the Language Arts teacher. However, all content
areas need to focus on vocabulary instruction. Billmeyer (1998) drove this point home by
saying the following:
Although teachers know that they should do something about vocabulary instruction
in their content areas, many are unsure how to tackle this issue. Consequently, some
teachers reduce instruction to having students use glossaries and dictionaries to look
up and memorize word meanings. Although this method had been used in classrooms
for years, it simply is not effective, as it does not transfer into students' everyday
language. First, looking up words in a dictionary does not promote real understanding
or long-term recall, because it isolates the learning of vocabulary from the
exploration of the subject matter. Moreover, because content area vocabulary often
represents major concepts in a unit, instruction needs to go beyond simply defining
these terms. Students need strategies that can help them learn what new concepts
mean and see the connections between these concepts. Rote memorization will not
provide students any means of making these connections. (pg. 21)
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Technical vocabulary includes words that are specific to a content area. Students needed
to know the definitions to these words in order to be able to understand the content-area
reading text (Bryant, Ugal, Thompson, & Hamiff, 1999 & Smith, 1997). It is generally
accepted that students learn vocabulary more effectively when they are directly involved
in constructing meaning rather than memorizing definitions or synonyms (Billmeyer &
Barton, 1998 & Smith, 1997).
The following were effective vocabulary building strategies that were found to be useful
in all content areas:
1. Pre-teach vocabulary: The students were given a few words per lesson that
are necessary to comprehend the passage (Christen & Murphey, 1991).
2. Provided repeat exposure to important words to encourage mastery
(Quatroche, 1999).
3. Concept definition mapping: a graphic organizer used to help students
understand the essential attributes, qualities, and characteristics of words
(Billmeyer & Barton, 1998 & Schwartz, 1988).
4. Teachers had students analyze a word's essential and non-essential
attributes along with sharpening understanding by giving examples and nonexamples (Billmeyer& Barton, 1998).
5. Pre-reading predictions were made by activating prior knowledge of
vocabulary words (Billmeyer& Barton, 1998; Christen & Murphey, 1991; &
Smith, 1992).

(.
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6. Semantic mapping: a visual tool that helped readers activate prior
knowledge, recognize important components and make connections to the
text (Billmeyer& Barton, 1998).
7. Word categorizing: Students grouped words into different categories. This
strategy helped students make connections among relationships of words
and helped to promote classification and deduction skills (Billmeyer&
Barton, 1998).

Fluency Strategies

Research has shown that many students, specifically those with reading difficulties,
may not have obtained the skill of fluent reading automatically (Allinder, 2000). She
went on to say:
"During the initial phase ofreading development, the majority of the child's
cognitive function is focused on decoding. Nonfluent reading is assumed to be
the result of nonautomatic decoding skills. As children become more adept at
decoding individual words and advance to the automatic level of decoding, they
are able to devote more of their cognitive resources to understanding the
meanings of the words they are decoding." (pg. 49)
The ability to decode or identify a word rapidly was an important prerequisite for
fluency and comprehension. Many secondary-age students who had difficulty with
reading, continued to struggle with word identification skills, slowing their fluency,

16

which resulted in a negative impact on their comprehension (Allinder, 2000 & Bryant,
Ugal, Thompson, & Hamiff, 1999).
The research of Allinder (200) and Bryant, Ugal, Thompson, & Harniff (1999)
showed the following list of strategies promoted the building of fluency skills:
1. Context clues were used to help students identify words
2. The students used phonetic analysis (sound the words out)
3. Students used structural analysis such as identifying prefixes, suffixes, and
root words.
4. Pause at terminal and internal punctuation when reading orally.
5. Teachers had students trace the text with their finger to help with omission
problems.
6. Students reread the passage until they reached an appropriate fluency rate.

Summary oflnformation from Selected Sources

The writer, Amy L. Low, contacted six (6) selected institutions form the local Puget
Sound area and invited them to submit information regarding their current reading
strategies they use in the classroom to support their students with reading difficulties.
Specifically, information related to the following topics was solicited:
1.

Vocabulary strategies

2.

Comprehension strategies

3.

Fluency building strategies
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Auburn School District
Auburn, Washington

Maple Valley School District
Maple Valley, Washington

Bethel School District
Spanaway, Washington

Mukilteo School District
Mukilteo, Washington

Everett School District
Everett, Washington

University Place School District
University Place, Washington

An analysis, of the information obtained from the sources, revealed that five ( 5) main
reading strategies were use: four for comprehension and one for vocabulary.

1.

Activation Prior Knowledge: Most schools used strategies that involved a
classroom discussion on what the students already knew about the topic they
were about to read.

2.

Previewing and Predicting: Many schools had their students make
predictions regarding the reading based off of graphs, pictures, titles, etc.

3.

Summarizing the Main Idea: After the students did the pre-reading
exercises, they read the information and afterward summarized the main
idea either through oral or written questions and/or summarized the events
of the material in chronological order.

4.

Daily Silent Reading: Several schools had students reading daily for a
twenty-minute period and then had them write a journal entry summarizing
the material they read.

5.

Vocabulary Strategies: This basically consisted of having the students write
the word down and copy the definition. Often there would be a quiz over the
words and their definitions when a certain number of words had been
accumulated.
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Summary

The researched literature and information summarized in Chapter 2 supported the
following themes:
1.

Reading strategies in all the content areas are vital for helping struggling
readers achieve higher levels of academic learning.

2.

Teachers need support and resources to work with the growing number of
diverse students who are learning in today's classrooms if they want to
achieve and maintain high academic standards.

CHAPTER THREE
PROCEDURES

The purpose of this project was to develop a model resource guide for Junior High
School classroom teachers to support students with learning difficulties in the area of
reading. To aid in the accomplishment of this project, a review of current research and
literature was conducted. Additionally, related information from selected sources was
obtained and analyzed.
Chapter 3contains background information detailing:
1. Need for the project

2. Development of Support for the Project
3. Procedures of the Project
4. Planned Implementation of the Project

Need for the Project

The need for the project was influenced by the following considerations:
1. The writer (Amy L. Low), a certified Language Arts teacher with a

background in Special Education, at Bethel Junior High School,
Spanaway, Washington, has been teaching English/Language Arts
since 1997. During this time the Bethel School District started to focus
on improving the reading skills of its students in its district. The writer
believed that to increase reading skills, a focus needed to be made on
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the teaching of reading strategies across the content areas and not just
limiting it to the English/Language Arts classroom. With strategies in
place students would become more proficient in their reading,
therefore developing into better learners.
2. The review of related literature, conducted for the purpose of this
project, confirmed the importance of applying reading strategies in the
classroom to increase the level of learning.
3. Information researched from Washington's public schools further
made the writer aware of the need for a resource guide of strategies for
teachers with struggling readers in their classrooms.
4. Undertaking this project coincided with the writer's graduate studies in
Educational Administration at Central Washington University.

Development of Support for the Project

Over the past few years the writer noticed a push in the Bethel School District to
improve the reading skills of its students. A major factor that influenced overall reading
levels in the classroom was the influx of students with disabilities being integrated into
the general education classroom enviromnent. Due to increased integration of students
with special needs on top of students who struggled with reading, yet did not qualify for
special services, being placed in the general classroom, teachers were feeling like their
classes were not meeting the needs of the students, yet alone achieving the state standards
that had recently been implemented.
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As a result, teachers were becoming frustrated with trying to teach their
curriculum to students who struggled with reading. They were spending numerous hours
after school re-teaching their lessons and explaining the reading portions of their
curriculum because their struggling readers were not understanding the concepts.
Given the writer's background in Special Education, she felt that a certain level of
frustration could be reduced if the students had strategies they could apply to help them
understand and comprehend the readings assigned. Theses strategies would have to be
fairly simple and easy to implement into the majority of the disciplines if the teachers
were going to be able to adopt them. The writer consulted with various schools in the
area and researched types of strategies to develop and compile easy to use and effective
reading strategies.
Given the support of the Bethel School District, the resources above, and the
desire of the writer to provide a teacher reference guide to improve the quality of
instruction, the decision was made to develop a model resource guide for Junior High
School classroom teachers in supporting students with learning difficulties in the area of
reading.

Procedures for the Project

The writer undertook the following procedures to develop a model resource guide
for Junior High School classroom teacher in supporting students with learning difficulties
in the area of reading.

{
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1. A research of information and materials, current within the last ten (10) years
was conducted, organized, and analyzed.
2. A review and compilation of current and effective reading strategies were
adapted and developed.
3. Related information from the following school districts was review and
analyzed.

Auburn School District
Auburn, Washington

Maple Valley School District
Maple Valley, Washington

Bethel School District
Spanaway, Washington

Mukilteo School District
Mukilteo, Washington

Everett School District
Everett, Washington

University Place School District
University Place, Washington

Planned Implementation of the Project

The writer intends to present the final draft of the resource guide for Junior High
School classroom teachers to support students with learning difficulties to selected Bethel
School District administrators and teachers for their study, review, evaluation, and
feedback during the 2002/2003 school year. The model resource guide will be modified
and adapted based on input and review from professional colleagues. Further assessment
of the project will occur after implementation and distribution of the guide during the
2002-2003 school year. Revisions will be made based on feedback from teachers and the
use of formal and informal assessment.
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The ability to understand text is vital to student success because
of the large amounts of reading they are required to do. Skilled
readers aid use strategies to aid in comprehension and retention.
The following are specific and effective strategies that can be
used to promote reading comprehension in any classroom.

C
• Give students a purpose for reading. (Tell
them why they are doing the reading or what
it is that they are reading for.).
• Help them filter important information
from less important information.
• Use graphic organizers and visual spatial
arrangements of information to
relationships among ideas.
(
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C
• Use specific strategies before, during, and
after reading.
• Have students be peer tutors.
• Place students into small learning groups
(3-7). This process requires teachers to
plan and to adapt instruction, methods,
and materials for small groups.

(
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Specific Strategies to
Use Before Reading

•

Activate prior knowledge by having students share
what they already know about the topic.

•

Provide pre-reading experience and information
( such as videos or storytelling) to develop
prerequisite know ledge for study.

•

Ask students to examine physical features of the
the text (boldface, headings, illustrations) to make
predictions about what they will study.

•

Provide questions for students to consider while
they are reading to help with self-monitoring skills.
P4
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Specific Strategies to
Use During Reading

•

Use self-questioning activities that students can be
asked to reflect on in order to monitor
comprehension.

•

Produce organizational frameworks to guide their
understanding of the text and improve their ability to
work with the information being presented.
Summarize portions of the text as they read by
identifying main ideas and paraphrasing key
information.

•
(

PS

(

Strategies to Use After
Reading

C

•
•
•

(_

Reflect on what they learned by answering
questions that relate to the text.
Discuss responses to the text.
Depict important information through presenting
visual representations, media, and book reviews.
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(

Vocabulary knowledge is fundamental to
comprehending any text. Often, the teaching of
vocabulary is limited to the Language Arts
teacher. However, students in all content areas
can benefit when vocabulary instruction is a
focus in every class.

Many teachers are unsure how to incorporate
vocabulary instruction into their content areas.
The fallowing is a list of strategies to help assist
in teaching vocabulary instruction:
(
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Specific Vocabulary
Strategies

• Pre-teach vocabulary: The students are
given a few words per lesson that are
necessary to comprehend the passage.
• Provide repeat exposure to important
words to encourage mastery.
• Concept definition mapping: a graphic
organizer can help students understand the
essential attributes, qualities, and
characteristics of words.
P8

Specific Vocabulary
Strategies (continued).

•

Word analysis: Have students analyze words to
help understand essential and non-essential attributes
along with sharpening understanding by giving
examples and non-examples.
• Predicting: Pre-reading predictions can be made by
activating prior knowledge of words.
• Semantic mapping: Use a visual tool that helps
students activate prior knowledge, recognize
important concepts, and make connections to the
text.
• Word categorizing: Have students group words into
different categories. This helps students make
connections among relationships of words and helps
to promote classification and deduction skills.
P9

(

C
The ability to decode or identify a word
rapidly is an important prerequisite for fluency
and comprehension. Many secondary-age
students who have difficulty reading continue to
struggle with word identification skills, slowing
their fluency, which results in a negative impact
on their comprehension. The fallowing is a list of
strategies that can be used to improve fluency:
PIO

Specific Fluency
Strategies

(

•

Context clues: Have students use the surrounding
context to help identify a specific word.

•

Phonetic analysis: Have students sound the out the
letters of the words.

•

Structural analysis:Have students identify parts of
the word such as prefixes, roots, and suffixes.

•

Pause at terminal and internal punctuation
when reading.

•

Tracing: Have students trace the text with their
finger to help with omission problems.
Rereading: Have students reread the passage until
they reached an appropriate fluency rate.

•

(
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Concept Definition Map
What is it? (definition)

Adjective or
synonym for
the word

Mathematical Shape

Closed

Plane Figure

The word

POLYGON

Many Sided

Pentagon

Rhombus

Hexagon

What are some examples?
(Schwartz, & Raphael, 1985)
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Concept Definition Map
What is it? (defmition)

The word
(

What are some examples?
(Schwartz, & Raphael, 1985)
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Adjective or
synonym for
the word

Visual Representation
Frayer Model

{

Defmition

Characteristics

A mathematical shape that is a closed
Plane figure .bounded by 3. or more line
Segments.

Closed

Plane figure
More than 2 straight sides
Made ofline segments

POL' GON

\
I

Examples
Pentagon
Hexagon
Square
Trapezoid
Rhombus

Non-examples
Circle
Cone
Arrow
Cylinder

(Frayer, Frederci, & Klauseier, 1969)
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Visual Representation
Frayer Model
Definition

Characteristics

Examples

Non-examples

(Frayer, Frederci, & Klauseier, 1969)

Pl5

Semantic Mapping

Sub-topic

Sub-topic

Winter

Summer

SEASONS
Sub-topic
Autumn

Spring

(Bromley, Irwin-De Vitas, & Modlo, 1995)

(
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Semantic Mapping

Sub-topic

Sub-topic

Sub-topic

(Bromley, Irwin-De Vitas, & Modlo, 1995)
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How Native Americans Used
Their Environment
ENVIRONMENT

Trees and Plants

Animals

Meat for
food

Bones for
tools

Sap for
syrup

(Bromley, Irwin-De Vitas, & Modlo, 1995)

Pl8

Lumber for
Lo houses

Hierarchical

(Bromley, Irwin-De Vitas, & Modlo, 1995)

Pl9
(

Sequential

Raw sewage

People
Wrote
letters
River pollution

New laws passed
People signed
petitions

Factory
wastes

(Bromley, Irwin-De Vitas, & Modlo, 1995)
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Sequential

(Bromley, Irwin-De Vitas, & Modlo, 1995)
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Venn Diagram

Different

Alike

KENYA

NOTH CHINA

Low population
Various elevations
Coastal fanning

Similar fanning
inhabited
Fertile land

(Bromley, Irwin-De Vitas, & Modlo, 1995)
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l

Different

Densely populated
Mostly flatlands
Fertile fanning throughout

Venn Diagram

Different

Alike

(Bromley, Irwin-De Vitas, & Modlo, 1995)
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Different

Plot Diagram

Climax

Falling Action

Rising Action

Introduction

Resolution

(Bromley, Irwin-De Vitas, & Modlo, 1995)
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Story Mapping
Characters

Setting

.

Goal/Problem/Conflict

-

Major Events

1.
2.
3.
4.
~

Ending/Resolution

•

Theme
P25
(Billmeyer & Barton, 1995)

Paper Mills: Environment
And the Economy

K
What I
know
Smells bad, like
Rotten eggs
Pollutes air
And water

w

H

L

What I
want to
learn

How am I
going to
learn

What did
I learn

What is being
Put in the water
And air?

Field trip to
The mill
Library

Do they recycle?
Interviews

Uses trees
Employs a lot
Of people

Makes money

How does it effec
Plants and animal
And humans?
How is paper
made?

Newspaper and
Magazines
Guest speakers
Chamber of
Commerce

(Williams & Reynolds, 1993)
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Visual Representation

K
What I
know

w

H

L

What I
want to
learn

How am I
going to

What did
I learn

lP-::im

(

(Williams & Reynolds, 1993)

(
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CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

Summary

The purpose of this project was to develop a model resource guide for junior high
classroom teachers to support students with learning difficulties in the area of reading. To
accomplish this purpose a review of related literature and research was conducted.
Additional related information from selected sources were obtained and analyzed.

Conclusions

Conclusions reached as a result of this project were:
I. A key component for helping struggling readers achieve higher levels
of academic learning was to apply reading strategies in all content
areas.
2. If teachers are to achieve and maintain high academic standards, they
need support and resources to work with the growing number of
diverse students in today's classrooms.

23

24

Recommendations

As a result ofthis project, the following recommendations have been suggested:
1. Identifying and disseminating a variety of reading strategies will best
serve the needs of the staff members in assisting struggling readers.
2. Support must come from administration by providing resources and
taking an active leadership role in the implementation process of
various reading strategies into the content areas.
3. The implementation process must be efficient and effective to be
successful.
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